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As I write this report, I realize how difficult it is to anticipate the outcomes of an experience in a place and culture that is entirely new. Robert Burns’ famous words are apt: “The best-laid plans of mice and men often go awry.” 
In the three months I spent at the College of the Transfiguration in Grahamstown, South Africa as a guest lecturer in Christian education, some of the anticipated results and benefits occurred as planned:

· The library at the College of the Transfiguration has more than 40 new resources about Christian education purchased and sent with my input by two churches in Washington, DC. 

· Godly Play proved to be an accepted way to teach children, partly because local traditions, storytelling and music could be easily incorporated. Godly Play training was provided to people and churches outside the seminary who expressed interest in its methodology.
· My teaching has been enriched with new ideas and understandings. (Please see the attached editorial that will appear in the Winter 2007 Episcopal Teacher, published by the Center for the Ministry of Teaching at Virginia Theological Seminary.)
· The theology course I took with the Doctor of Divinity students in the summer of 2006 about the suffering of God helped me understand better the toll of apartheid in South Africa and the wounds it has left.

· Christian education content and resources selected with the help of my colleagues at Virginia seminary gave the course its shape and validity.

· More than half of the students at the College of the Transfiguration who took the course now believe Christian education is vital to the church and should be a required course at the seminary. They have embraced the idea of life-long Christian formation.
· All course materials, including a syllabus, background research and all handouts, were organized and left at the college for another lecturer to use. The college has identified a new lecturer from Zimbabwe that they hope to hire for Christian education. I have offered to consult long-distance with that person in shaping the program at the college.
· I will be sharing my experiences with different audiences through speaking engagements and articles to be published in the Virginia Seminary Journal and Episcopal Teacher. Examples and insights from my three months in Africa will be a part of the courses I teach and workshops I lead throughout the country.

At the same time, there were unanticipated results that were both beneficial and disappointing:
· Books at the college library are catalogued under the Dewey Decimal System, which means the 40 new resources for Christian education are scattered throughout the library’s poorly lighted shelves. The library has a good number of books, but many are very old or just out of date. I left the librarian (who is capable and helpful) a list of the new resources in a folder marked Christian education. 
When I arrived about half of the books on my list had not been catalogued or shelved, which means they were unavailable to me and the students. I also discovered that many students use books only as a last resort. Reading in English, the third language for many, is painstakingly difficult. Practical how-to books would probably be more helpful in the long run than those that are theoretical.
· While at least half the class embraced the Godly Play methodology and planned to use it themselves, others don’t see themselves teaching children nor did they find the theology of childhood that is the basis of Godly Play to be compelling.
· The luxury of being able to focus on one topic for an extended period of time helped me to internalize the content. Students at the college are bright and intelligent. They had no problem dealing with new ideas or theories. My job was to convey those ideas in clear language, without using American idioms or examples. Student time and energy should be spent on the ideas, not wrestling with the language. The only way for me to do my job was to thoroughly understand the concepts I was teaching, which was more challenging than I had expected.

· All of the reading and studying about theology, South African history and apartheid did not prepare me for the subtleties of race and class that define relationships and life in Africa. The kindness of students and staff redeemed my errors and misstatements, and I had the gift of time on my side. As we got to know each other better, most accepted me at face value, believing my intent was sincere even if my words sometimes betrayed me. 
· Although I made good use of the library of Rhodes University, which is located near the college and at one time had a religion department, I found very few resources about Christian education specific to the African experience. That voice needs to be stronger in future courses about Christian education at the college.

· I had the opportunity to work with chaplains from two large, Anglican boarding schools for upper grades in Grahamstown. The chaplains are both ordained priests with no educational training. We met several times and I left behind suggestions and tips for working with young people. This was an unexpected bonus because it gave me access to older teens I otherwise would not have had.
Looking back at my original proposal to EES many of my goals were met, but not necessarily the way I expected them to be. I am hopeful that my experience can impact African students at Virginia Seminary. That impact will more likely come from working with these students one-on-one or through informal workshops and training.

I am deeply grateful to EES for supporting my three months in South Africa. I will continue to look for ways to enrich my teaching, speaking and writing from that experience.

